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2. 
FALSE
 
There
 is a vocabulary explosion period in a child's language development.
We hear that around the age of 2 children have a word spurt or explosion where they use a lot more words than before. In reality it’s that not that their rate of learning has changed but they now know how to integrate those words accurately into the talk. They understand the meaning long before they can express them. 
(p. 7)
) (
TRUE
 
Teachers have to be intentional about choosing words to teach in order for children to build their vocabulary.
There are only so many words we can teach and so we have to be smart about the words we plan to teach. We need to choose words that are specifically related to the concepts we are teaching (insects, plants, etc.) but also words that are subject related words – for science and math we would teach words like “compare” and “contrast. For Language Arts we might teach “predict” and “narrative.”
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3. 
FALSE
 
Reading storybooks is sufficient for oral vocabulary development.
We are now learning that book reading alone isn’t significant to boost their oral language. There are small difference for 2-3 year olds almost none for 4-5 year olds.  This means reading stories isn’t enough to bridge the gap for children at risk for reading difficulties. Teachers will need to add additional strategies along with read 
alouds
 so that children process words at deeper levels.
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4. 
FALSE
 
Teachable moments are a good use of time and are sufficient for explaining word meanings.
We are learning that teachable moments are not enough either to accelerate word learning. Usually, it only involves a couple of children during independent play and so the rest of the class misses out. Plus, the explanation is given only once and not repeated throughout the week. We’ve also found that teachers with less oral language PD give less explanations overall.
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5. 
FALSE
 
The
 vocabulary scope and sequence in core reading programs generally have a good selection of words for oral vocabulary instruction.
We’ve found that the Scope and Sequence in most reading curriculum are random and lack depth. In a unit about insects you might have the words “cricket, house, marathon, around, & arachnid.” Other curriculum used words from the storybooks. It’s a mystery as to how they were chosen. 
(
pp
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6. TRUE
 
Children need both explicit and implicit instruction to learn the meaning of words.
For example, before you read a story you might introduce several words that are important to the story and what they mean. Then you tell the children, “Listen for these magic words as we read the story. When you hear one of the magic words, raise your hand!” Then as you read the words in the story and they raise their hands, ask “What word did you hear? Yes, the word, voluminous means large and baggy.” This is an example of explicit, on purpose instruction. The implicit instruction is them listening to the story and inferring word meanings by looking at the pictures. We found greater gains with teachers who both used explicit and implicit instruction together. 
(
p. 10-11)
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7. 
FALSE
 
Children are word sponges.
Children don’t learn by being told a word and then just getting it. They learn the relationships between words and different objects or concepts and become more accurate over time. It takes many exposure of words over time. We learn a little bit of a word
 at a time,
 but t
he more experience we 
gain the
 deeper 
we understand
 until we fully get it. Think of a cow. All we may know at first is that it is an animal. Later we learn it’s on a farm and gives us milk or meat. Then we learn that some are useful for pulling plows. 
(pp 6-7
) 
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8. TRUE
 
Words should be taught in categories, based around their inclusion in a larger category (abdomen = body part = living thing). 
If you know the word 
oar
, you probably also know something about paddling and rowboats. Teaching words within a category helps children remember and retain those words. We want to choose words that fit in larger categories. Think of folders on your computer. I put a document in a folder that is within another folder that is in an overarching folder. For instance my teaching outline is in the big folder called AFT Summer Institute. In there is a folder called Workshops. Inside that folder is Why Words Are Important and this fits inside that one. Words should be able to do the same thing. An oar is a machine used to propel a row boat. Rowboats are means that help us go places. Other means that help us go places are cars, canoes, planes, and bikes. Some of these means use wheels, sails, oars, and wings. 
(
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10. 
TRUE
 
A
 teacher needs 
ongo
ing professional development in oral vocabulary instruction in order for children to make significant, accelerated gains.
Of course you know you do! Otherwise you wouldn’t be here! Here’s what’s scary. Many of our teachers are untrained. Or they got a CDA or AA years and years ago and refuse to go to other trainings unless they are forced and then the go to the classes that are “fun” or one they can sleep through. It’s not a surprise then that we found that these teachers were not effective in helping children making significant gains in vocabulary. 
(
pp14
-16)
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9. 
FALSE
 
A child only needs to hear a word 3 times in order to learn that word.
We did a study where 12 children heard a nonsense word r
epeated 3 times while playing a 
game. Some heard it 6 times and so forth for 8,18, & 24 times. Only 20% of the children who heard the word 3 times remembered it. It wasn’t until children heard the word 24 times that most of them remembered the word. This tells us that children need many, many more repetitions of words than we normally thought. Not only do they need to hear the word a lot, but they need to hear the explanation. 
(pp
 13-14)
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